BISMARCK PUBLIC SCHOOLS SPECIALEDUCATION DEPARTMENT
LANGUAGE DISORDER GUIDELINE
Federal Definition of a Language Disorder:

A Language disorder is defined as a breakdown in communication that is characterized by difficulties in expressing
needs, ideas, or information that may be accompanied by problems in understanding. Language patterns attributed to
dialectical, cultural or ethnic differences or the influence of a foreign language must not be identified as a disorder.

Level/Condition/Educational Impact:

A Mild Impact is characterized by:
The student’s independent language skills are age appropriate. He/she is successful in participating in most low
comprehension and low verbal demand educational activities with minimum support. However, the student’s
participation in high comprehension and high verbal demand situations may occasionally be limited. Language
skills are developing and can be addressed in the general educational/developmentally appropriate setting.

A Moderate Impact is characterized by:
The student’s independent language skills are often age appropriate in low comprehension and low verbal
demand educational activities. The student’s successful participation is frequently limited in high demand
activities unless maximum support is provided to reduce the comprehension and verbal demands. Language
skills have an effect on the student’s ability to participate in educational/developmentally appropriate settings.

A Severe Impact is characterized by:
The student’s independent language comprehension and verbal messages are rarely age appropriate even in low
comprehension and low verbal demand educational activities. His/her participation in high comprehension and
high demand educational activities is not age appropriate and tends to be extremely limited even with
supports. Language skills have a significant impact on the child’s ability to participate in
educationally/developmentally appropriate settings.

Considerations:
Given current medical, neurological, physical, emotional, and/or developmental factors, if the student’s speech-
language performance is within his/her expected performance range and compensatory skills have been
achieved; then the student may not be found eligible.
Students with Auditory Processing Disorders who are not eligible as having a language disorder, may be
considered for a 504 plan.
Individuals with social and/or communication concerns may be eligible for speech-language services due to
the pervasive nature of the social communication impairment. Formal assessment tools may not accurately
detect problems in the social use of language and communication, so eligibility may need to be based on
clinical judgment and more informal, observational measures.
Features to consider (included in Autism eligibility criteria):
o Has limited joint attention and limited use of facial expressions directed toward others.
Does not show or bring things to others to indicate an interest in the activity.
Demonstrates difficulties in relating to people, objects, and events.
Has a gross impairment in ability to make and keep friends.
Shows significant vulnerability and safety issues due to social naiveté.
Prefers isolated or solitary activities.
Misinterprets others’ behaviors and social cues.
Demonstrates gross impairments of solitary, imaginative, cooperative, and reciprocal play.
Demonstrates overreaction or under reaction to sensory stimuli resulting in communication breakdowns
(which may include sight, smell, hearing, taste, touch, balance, body awareness, and pain).
Uses rigid or rule-bound thinking such as an intense, focused preoccupation with a limited range of play,
interests, or conversation topics.
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BISMARCK PUBLIC SCHOOLS SPECIAL EDUCATION DEPARTMENT
Criteria:

The team shall determine that a student is eligible for special education services in the area of Language Disorder
according to ND Guidelines. Contributing factors include: a formal comprehensive language assessment, a second formal
measure, informal/ non-standardized assessment information, and educational impact.

Formal Comprehensive Language Assessment
86-100 (50%ile)
78-85 (16%ile)
70-77 (7%ile)
<70 (2%ile)

Second Formal Measure
86-100 (50%ile)
78-85 (16%ile)
70-77 (7%ile)
<70 (2%ile)

Informal/Non-Standardized Assessment
Language skills are developmentally appropriate and do not interfere with communication; demonstrates
improvements during dynamic assessment.
Language skills consist of some errors, and do not interfere with communication; demonstrates improvement
during dynamic assessment.
Language skills are below the average range; errors are noticeable and interfere with communication;
demonstrates limited improvement during dynamic assessment.
Language skills are significantly below average; errors are prevalent and greatly interfere with communication;
demonstrates very limited improvement during dynamic assessment.

Educational Impact
Language skills are adequate for the student’s participation in educational settings.
Language skills are developing and can be addressed in the general educational settings.
Language skills have an effect on the student’s ability to participate in educational settings.
Language skills have a significant impact on the student’s ability to participate in educational settings.

If a student is unable to complete standardized assessments due to NON-COMPLIANCE or ABILITY, the assessment
team will need to document alternate means of determining eligibility.

Educational Impact:

The impact of the disability requires specialized instruction as it has an adverse impact on educational performance
and is not able to be provided by general education.
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